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Vision Statement:  We stand on the shoulders of those who came before us as we grow into leaders who are passionate and care about making our world better.  We are equipped with skills and knowledge, filled with curiosity, and we know that even when we face challenges we will achieve.

We stand on the shoulders of those who came before us…

As we walk out of the school’s doors, we appreciate all our teachers outside of school who have made us who we are and have taught us by the way they live their lives.  We have deepened our knowledge that there is goodness in where we come from because we have studied the histories and stories of our ancestors.  We also have learned about and respect the contributions of the ancestors of our peers of different cultures. We commit to learning more about our cultural heritage. We are proud to represent our ancestors who made sacrifices so that we could be here climbing the mountain to college.  We will continue to follow the lead of our ancestors and leave our own mark.   

 As we grow into leaders…

As we walk out the school’s doors, we continue to make good choices about how we live our lives.  We are good helpers who guide peers and push them to try harder.  We set good examples.  We excel at presenting what we have learned.  By the time we graduate from elementary school, we know how to use computers to help us communicate because that is part of leading in the 21st century.  We know how to construct a web page and put together a Power Point Presentation.  Because being a leader means communicating with different audiences, we know how to code-switch with our body language and speech.  Leaders are problem-solvers and we have successfully solved many types of problems including math puzzles, clarifying concepts in history and literature and interpersonal problems.  We know that not all problems have one right answer and we identify and evaluate alternatives.  We feel safe taking risks and we know how to make others feel safe.  As we go on to middle school, we advocate for ourselves and remember who we are instead of letting others tell us who to be.  

Who are passionate and… 
By the time we walk out of the school’s doors, we have found subjects that fascinate us.  We are experts among our peers in areas we have chosen and we share our expertise publicly as we learn from the expertise of our peers. We intend to deepen our understanding of our area of expertise and find other areas to learn more about.  

Care about making our world better…

Walking out of the school’s doors, we take pride in helping our peers.  When we grow up we want to do something to give back to the community.  We seek to understand those around us and so we listen to their stories and we share our own, because by listening, understanding and sharing, we promote peace.

We are equipped with skills and knowledge; filled with curiosity

When we walk out of the school’s doors, we have academic skills that will ensure we are prepared to succeed in an academically rigorous middle school.  We have expanded the wealth of knowledge and questions that we brought with us to school.   We know how to pursue answers to our questions.  We know that our voices and our questions are valid.  Our curiosity grows with each new experience.  We also excel on performance-based and standards-based assessments.  We are scholars who have solved many problems and bring strategies with us as we come across new concepts and ideas.  We have gained a broad range of knowledge so we are able to quickly incorporate new information into our thinking and apply it to situations we are familiar with.  

Even when we face challenges we will achieve.
We walk out of our school’s doors knowing we are good people who are talented and fabulous. We have taken on healthy habits of body and mind that will help us persevere through challenges.  We know we can accomplish anything we set our minds to because we have experienced meaningful successes in school.  We are persistent when we encounter frustration. We are resilient.  Even though there are powerful forces that would stop us, we overcome. Even after we leave, we will keep affirming one another.   

.
Theory of Action:  We identify inquiry and interactive learning as approaches to instruction that we believe will change this pattern.   In addition to these approaches we identify attention to the sequence of content instruction and concern with the teaching of skills to effectively raise student achievement. We also believe that by building an Equity Centered Professional Learning Community, we will lead teachers to claim responsibility for student learning.  We propose to build an emotionally intelligent culture so that all students feel safe and feel they have adults they can talk to at school. In order to make sure that skin color does not predict student achievement at our school, we plan to use teaching practices that value our students’ cultures and builds on the strengths of all our students.  We will also address this issue by implementing a system for monitoring student progress and intervening as soon as students begin to fall behind.  We address the language needs of our students by implementing a Sheltered English Instruction model   

Inquiry
In order to address the trend we identified in the analysis of the child walking in the school’s doors – that students have become passive learners rather than critical and creative thinkers who are not achieving academically – we propose to create a learning environment where learners build their own understanding of concepts through accessing prior knowledge and interacting with peers and teachers.  Inquiry is a model of teaching that will help us do just that.  Inquiry naturally begins at birth when we start trying to make sense of the world.  Inquiry as an instructional model seeks to maintain the natural curiosity people are born with (Exline, Costa).  Inquiry learning gives students the opportunity to learn and experience processes for gathering information about the world, make hypotheses and pose and solve problems.  Students generate questions and find answers by interacting with teachers, materials related to the area of study, other learners and the environment. Inquiry develops engaged learning as students act on their curiosity, reflect on what they already know, develop questions, think through controversies and dilemmas, make inferences and work towards solutions to problems they encounter, it develops analytical thinking and leads students to develop, clarify and test hypotheses.  Through inquiry, students develop divergent thinking which is the ability to come up with a variety of original, creative and sometimes even off the wall ideas (Baer, Costa).
Interactive Learning
Just as student understanding is enhanced by interacting with text, it is also enhanced when students interact with each other even at very young ages. We believe that interaction among students through conversation promotes learning.  Seaman and Fellenz wrote that through discussion, students gain the opportunity to learn the ideas and insights of peers and the teacher and generate new ways of thinking and feeling.

There are a variety of teaching strategies that facilitate peer interaction for the purpose of learning.  These include Think-Pair-Share, Fishbowls, Role-playing, Jigsaws among many others.  All of these have in common that they are structured by the teacher, provide an opportunity for students to develop their thinking through conversation and learn from the ideas of peers.  They are also all cooperative.  While we will not completely discourage competitive games as an occasional part of the classroom environment, we agree with Robert Slavin that cooperative structures in which students share a common goal that depends on the individual learning of all group members has the potential to dramatically raise student understanding and achievement.  Literature Circles are another powerful structure that supports cooperative interaction.  Literature Circles present opportunities for authentic conversations in which students can hear how their peers interpret a piece of writing and deepen their own understanding in the process.  

Aligned and Sequenced Content

We want students to be able to make meaning for themselves.  In addition to teaching students to ask questions and utilize comprehension strategies, we will also be intentional about exposing students to content general readers are expected to have because it will improve students’ ability to comprehend new material (Hirsch).  Teachers will push students to make text to self connections, text to text connections and text to world connections knowing that students can make more connections the more familiar they are with other texts and real-world information. (Resnick and Hall).  We believe that students’ inquiry questions will become more complex and their discussions more rich the more knowledge they accumulate.  Hirsch recommends that 40 – 60% of instructional time be devoted to content carefully sequenced across grade levels to give students sufficient background knowledge to become excellent comprehenders of text.  This leaves much room for students’ inquiry questions and many supporters of an inquiry approach see sequenced content as compatible with an inquiry approach (Resnick and Hall, Costa).  Some of them qualify the importance of content by clarifying that content is important as a means to an end rather than as an end in itself (Exline).  

Skills

We also believe there is a place in the curriculum for memorizing multiplication tables, practicing correct grammar and reading fluently.  Skills work is appropriate when automaticity is needed as in the case of reading, writing and arithmetic.  Basic math facts are needed to quickly work through algebraic and trigomonetric functions and that automaticity is best gained in the early grades.  It is difficult to write creatively when interrupted frequently to review grammatical rules and therefore grammatical rules need to be taught so as not to interfere.  In the case of reading, the need for automotacity is most obvious.  It is simply impossible to comprehend when the short-term memory is overloaded with trying to sound out words (Lyon). 

Sheltered English Instruction

As mentioned in our analysis of the child walking in our doors, one of the great strengths of many of our children is the ability to speak a language other than Academic English.  At the same time, the lack of proficiency in either home language or Academic English is a challenge. This duality compels us to select an approach to language acquisition that will help our children develop confidence in their cultural and linguistic backgrounds as well as Academic English literacy. The approach described below was determined as the best course for our school in the context of the development of two new schools on the same campus where parents have traditionally had the choice between two approaches to language instruction.  One school is pursuing language acquisition through a Dual-Immersion method.  This school will pursue a Sheltered English Instruction model.

We agree with Noma LeMoine’s argument that when students’ home language is affirmed and strategically compared with the target language, students are able to make connections and identify patterns that give them a better grasp of both languages.  While Noma LeMoine’s area of expertise is African-American Language, this supposition is also applicable to other home language-target language learning environments.  Contrastive language charts are one way this idea might manifest itself in the classroom.  Within every classroom students identify words and phrases either in their home language or in Academic English.  The words and phrases in the particular home language go in one column of the chart.  Another column states the phrase in Academic English.  Additional columns translate the phrase into other home languages spoken by students in the classroom.  These charts accomplish the three-fold purpose of validating the home languages of students, bridging the cultural divide between students, and giving them access to the dominant language of instruction.  This access to the language of instruction will allow students to increase the amount of content knowledge that they find meaningful.  
Drama and Technology 

The use of drama in classrooms fits hand-in-glove with our interactive learning approach.  Through role-plays in particular, students gain understanding of events in history and characters and plot in reading fiction.  In the younger grades, even before school-age, students benefit from role-playing new social behavior modeled by adults.  By age five, drama can be used to help students develop language.  By the time students are eight, they are interested in learning about different cultures and teachers can begin fostering opportunities for students to teach teachers and peers the meanings of movements important in their cultures (Wood).  As students get older, we will explicitly talk about different ways of speaking and acting in different environments.  Because we identified the problem that our students struggle with social situations in middle school that distract them from school work, we will in 4th and 5th grades use drama to help students role play challenging situations they may encounter in middle school and help them strategize ways of managing these situations.  We hope that through drama, we can help students understand and access the ‘codes of power.,’ and practice code-switching between mannerisms, rhythms of speech, etc. that are useful in different contexts.  Drama allows students to try on new body movements and patterns of speech without giving up cultural identity.  We also believe the use of drama will be an effective outlet for students to express emotion, contributing to the development of an emotionally intelligent school culture.

Ongoing Practices

Ongoing PD Cycles  As part of our works as an Equity Centered Professional Learning Community, we consistently ask the questions:  What have students learned?  How do we know they have learned it? And how will we respond when students have difficulty in learning?   In order to do this effectively, teachers work in grade level teams to analyze the data using a protocol we have adopted, identify patterns of achievement, relative successes and areas of unrealized achievement for each student, and develop a plan for supporting students more strategically based on the data.  Grade level teams then meet with the principal and Literacy Coach in Grade Level Academic Conferences to report on their work and continue to develop their plan.

Wrap-Around Interventions  We provide academic, emotional and behavioral interventions.  Academic: 1)Using data from district-wide assessments, school staff identify students who would benefit from intervention in the area of reading.  We administer the Dibels assessment to these students and place them with a tutor who uses the SRA-published Reading Tutor program to work with students for an average of 15 minutes a day to support them in gaining the necessary phonics skills to move forward academically.  2)  All teachers teach an after-school intervention for one hour at least twice a week to students they select as needing additional support in reading and/or math.  Emotional/Behavioral: 1) Students identified as needing additional support emotionally or to support positive behavior may be paired with a teacher buddy who forms a relationship with the student, meeting daily to check in and see how the day went and provide informal incentives. 2)  Two counseling interns provide support for students with expressed anger, grief and/or signs of emotional trauma.  The counseling interns work with children in groups and individually as well as reaching out to families to provide support outside of school. 3) A Positive School Climate Coordinator works with students in classes and individually through music, media, organized performances and  chanting to create a positive atmosphere and support a school culture in which students feel loved and cared about.  This work also helps students feel excited to be at school and supports positive attendance.

Coaching of Teachers  In addition to support provided by BTSA for new teachers, all teachers receive coaching support from the Literacy Coach and Principal on a regular basis, consisting of observations followed by written and oral feedback, guided school visits, guided planning time during added Professional Development.

Literacy Coach and Intervention Coordinator The Literacy Coach provides and coordinates professional development for teachers, coordinates academic interventions for students, provides direct intervention with students, and participates actively in the data analysis process by supporting teachers in analyzing data on student achievement using data to inform instruction.

Summer Professional Development – During the summer, teachers work together to plan curriculum for the coming year and deepen their knowledge of strategies that are effective for accelerating the growth of students who are below grade level and for English Language Learners.  Summer PD will also support teachers in building a positive climate in their classroom and in their school.  Examples of types of PD that may be provided include GLAD strategies, Responsive Classroom, Open Court, training in best-practices for collaboration and training in creating year-long and six-week plans.

Extended Professional Development – Two days a week for 90 minutes, teachers come together to continue their professional development.  This includes protocols for data analysis, consultancies to develop thinking around challenging behaviors, Frontloading and Workshop preparation and planning to continue to develop policies and procedures for the school.  This work particularly benefits English Language Learners and students who performed Far Below Basic, Below Basic, Basic in previous administrations of the California Standards Test.

Release Days for Six Week Plans – Teachers are continually planning and refining their teaching plans based on formative assessment.  Every six weeks, teachers are released for one day in grade-level groups to plan for the next six weeks.  This allows teachers to plan for cross-curricular connections and share ideas for organizing the content students will learn in the coming period.

Visits to High-Poverty High-Success Schools and re-visit of Vision – Having a mental model of success is very important in the effort to close the achievement gap.  For this reason, and to assist us as we continually re-visit and re-commit to our vision, we visit high-poverty-high-success schools.  In the 2007-08 school year a group of teachers, parent, classified staff member and administrator visited Excellence Charter School in Brooklyn, NY and Amistad Elementary in New Haven, CT to see schools in action that have demonstrated success in closing the achievement gap.

GLAD Strategies – Guided Language Acquisition Design (GLAD) strategies support students in accessing grade level content and accelerating language acquisition.  Coaching from experts in the implementation of GLAD strategies helps teachers design plans for instruction and use strategies to raise the academic achievement of English Learners, in particular.
SECTION 2:  Needs Assessment and Data Review

Your SSC has reviewed data throughout the 2006-2007 school year to inform both the revision of your current site plan and the development of this new multi-year site plan.  Please refer to data inquiry protocols and/or additional notes that your School Site Council has completed at previous meetings.  Specifically review the Goals and Targets score card and Multiyear Data Sheet and attach both reports here.  All data reports and protocols are available online at http://dwreports.ousd.k12.ca.us.  

Analysis of Past Conditions and the Children We Serve

The Community

Learning without Limits is located in the Southeastern quadrant of the Fruitvale district, the most racially, culturally and ethnically diverse area in Oakland.  As of the 2000 Census, 49% of Fruitvale residents were from Mexico, Nicaragua, Guatemala, El Salvador and other Latin American countries.  19% were from Vietnam, Laos, the Phillipines and other Asian nations, 20% were African-American and 8% were Caucasian. Walking in the neighborhood, one hears Spanish and occasionally an Asian or Asian Pacific Island language   The bungalow homes that line the way north of the school toward the Oakland hills have increasingly become inhabited by owners rather than renters.  The population has shifted to include many more Latino families some of whom have combined households.
The Fruitvale is looked upon as a community with a booming economic future for those who can afford to stay and benefit from the economic growth, but it presents great challenges for those who wish to remain and find it increasingly difficult to afford it.   The Fruitvale is already the most densely populated area in Oakland, comprising 4.5% of Oakland’s land mass but housing 12% of its population.  As rents have risen significantly over the last several years, many residents – half of whom earned less than $30,000 in 2000 -- have been forced to consolidate their homes so that multiple families share a dwelling.  In some instances, two or three families share a single room.  Still, as people immigrate to Oakland, they often choose to live in areas where they know people who have come before them, and that often means coming to the Fruitvale.
Academic Achievement
The child walking in our doors is not achieving academically at levels with which we are satisfied.  Overall in 2008, 22% of students scored at Proficient or Advanced in English/Language Arts and 43% scored at Proficient or Advanced in Mathematics.  As a result of a focus on fluency, the guidance of an experienced and talented Literacy Coach, the use of GLAD strategies, targeted intervention and extended professional development with a focus on teacher collaboration using data to guide instruction, we more than doubled the percentage of students scoring At/Above Benchmark in English Language Arts at mid-year 2008-09 relative to mid-year 2007-08.  See the chart below.


	 English Language Arts
	07-08
	08-09

	2nd Grade
	13%
	35%

	3rd Grade
	16%
	38%

	4th Grade
	We did not have a 4th grade at the time of this test.
	26%


Language
Our parents and teachers identify language issues as both the greatest asset many students have and one of the toughest challenges they face.  Approximately 59% of students speak a language other than English at home, with Spanish being the most common home language of our students and families.  Roughly 7% of our students represent various Asian communities including China, Vietnam, Cambodia, Laos, and the Philippines.  Less than 1% of students are Pacific Islanders (Tongan).  We intend to support students in acquiring English quickly as we honor their home languages and cultures.
SECTION 3:  District Goals and School Targets

DISTRICT GOAL AREAS



DISTRICT 5-YEAR GOALS
Academic Acceleration -> 



1.  All students read and write by the end of third grade








2.  All students succeed in Algebra by the end of ninth grade

College Readiness -> 




3.  All students graduate prepared to succeed in college and the work place

Cultural Responsiveness and Emotional Security ->
4.  All students and adults respect one another and work together across cultures








5.  All employees are high performers

Clean, Healthy, and Safe Learning Environment -> 
6.  All schools are healthy, clean, and safe

Your school has district-set academic targets in the areas of math, English Language Arts (ELA), and English Language Development (ELD).  In math and ELA, your SMARTE target is based upon the percentage of students at or above proficiency on the CST (CAHSEE for high school).  If your school did not meet its Annual Yearly Progress (AYP), your AYP targets for all students and all subgroups is your goal.  If your school did make its AYP targets last year, your target is 5 percentage points higher than last year.  For English Language Learners, your goal is for all students to advance one CELDT level per year.  These targets come from your School Score Card.  In addition, identify one or two school climate SMARTE
 targets from your score card for your school next year.  
ACCELERATED ACADEMIC ACHIEVEMENT AND COLLEGE READINESS

	Target #1:  65% of students overall and in each subgroup score proficient or above in math

	Target #2:  56.8% of students overall and in each subgroup score proficient or above in ELA

	Target #3:  50% of EL students will advance 1 proficiency level per year on CELDT in grades 3-5.  90% of students 

will advance 1 proficiency level per year on CELDT in grades k and 1.

	Target #4:  (optional)

	Target #5:  (optional)


CULTURAL RESPONSIVENESS, EMOTIONAL SECURITY AND CLEAN, HEALTHY, SAFE LEARNING ENVIRONMENT

	Target #6:  All students will feel safe, loved and cared about at school.  They will know the school’s vision for them. 

 They will know the routines and procedures and enjoy participating in them.  Yard time will be safe and structured.

  Students will have strategies for resolving interpersonal problems such as using “I feel…” statements, and other 

conflict resolution techniques.

	Target #7:  (optional)











 Math�
07-08�
08-09�
�
Kindergarten�
86%�
95% (Spring)�
�
1st Grade�
86%�
82%


(Spring)�
�
2nd Grade�
47%�
38%�
�
3rd Grade�
30%�
50%�
�
4th Grade�
We did not have a 4th grade at the time of this test.�
29%�
�







































� SMARTE targets are Specific, Measurable, Attainable, Relevant, Time-bound, and Equitable
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